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The Saanich Schools Strategic Plan (2022-2027) was developed through thoughtful engagement
with Ministry of Education and Child Care outcomes, alongside a comprehensive analysis of our
own district data. This report highlights areas of growth, identifying emerging trends, and informs
our ongoing efforts to enhance student learning across the district. In addition to district-wide data,
individual school plans demonstrate meaningful alignment with our Strategic Plan 2022-2027,
reinforcing a shared commitment to continuous improvement. For a brief overview of these school
plans, please refer to the Alignment of School Plan to District Strategic Goals.

Using the Continuous Improvement Cycle (below), for the upcoming 2026-2027
school year, the Saanich School District can implement, monitor, review and respond and align
targeted strategies and resources to improve student outcomes for all learners.
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https://saanichschools.ca/board-education/strategic-plan
https://drive.google.com/file/d/1NxAWTn3lboBadZVTbs95FeQhu3kPnkM5/view?usp=drive_link

Strategic Plan Goal 1: The Saanich School District will improve student literacy across all the curriculum for

all students with a particular focus on early learning

Objective 1.1: We will do this by developing and implementing a comprehensive K-12 Literacy Plan

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Saanich Schools K-12 Literacy
Plan was created and launched
in the fall of 2024, offering
responsive literacy instruction
and comprehensive support for
struggling readers.

This strategy aims to strengthen
literacy outcomes through the use
of ongoing assessment data, with
a particular emphasis on early
literacy learners and students
from priority populations. The
strategy was intentionally selected
to ensure a cohesive approach
that aligns specialized supports
and resource allocation. The
overarching goal is to provide
foundational literacy skills to early
learners.

District data indicates steady
progress in literacy at the primary
level, while highlighting the need
for continued focus at the grade 4
/5 and middle levels.

Over the past several years,
supporting elementary students
through explicit literacy
intervention has remained a key
area of focus. The integration of
Literacy Intervention Teachers has
significantly expanded targeted
literacy support within classroom
instruction, helping to address the
needs of priority learners.

Our evidenced-based approach
grounded in structured literacy has
strengthened early literacy
practices, educator capacity, and
system wide supports.

Prioritize the intermediate years
(Grades 4-7) as a key leverage
point by implementing
coordinated literacy supports,
progress monitoring, and
assessment of readiness
strategies to address persistent
participation and proficiency
gaps. Continue to build capacity
and support of classroom
teachers through evidence-based
professional learning, targeted
intervention, assistive technology
integration, and a continued focus
on foundational literacy skills for
priority learners.
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Ongoing professional
development to support the
implementation of a structured
literacy program.

In previous years, Kand K/1
teachers had been supported with
professional developmentin
teaching students how to read. A
natural 2024/25 progression was
to support Grade 2 teachers in
delivering effective, evidence-
based literacy instruction in
reading to learn through a
structured in-service professional
learning model which included
learning sessions, planning
sessions, modeling/observations
sessions and debriefing sessions.
This initiative aimed to build
instructional capacity and align
teaching practices with current
research in early literacy
development.

A professional learning series was
provided early in the school year to
all K-3 teachers, which provided
adequate time to successfully
apply effective strategies and
targeted intervention.

Collaboration time was provided
for school teams to ensure that
follow-up conversations were
conducted to gather insights on
how the learning is being
translated into classrooms and
identify where there were areas for
continued support.

The district is committed to
continuing expansion and
refinement of ongoing
professional development to
further support effective literacy
instruction across grade groups
with increased support at the
middle years in 2026/27.

Commitment to aligning district-
wide literacy assessment
practices.

Recognizing the challenges posed
by inconsistent data collection,
reporting, and interpretation
across schools, Saanich Schools
has prioritized the development of
reliable systems for tracking
student progress. These efforts
are aimed at improving the
accuracy and consistency of data
to support equitable decision-
making and the delivery of
targeted interventions.

The initial implementation of
these systems is hoped to
enhance instructional planning
and resource allocation, ensuring
that supportis grounded in
meaningful evidence

and are responsive to student
needs.

This initiative has begun to address
inconsistencies in how student
progress is measured and
interpreted across Saanich
schools. The focus on consistent
practices has enhanced the
accuracy of identifying student
learning needs, enabling timely
and targeted interventions that
contribute to improved
educational outcomes.

Implementation of the
Kindergarten screener provided a
consistent approach to identifying
students requiring targeted
instruction.

Saanich Schools continue to
leverage district-wide reporting
and assessments (ie DLA) to
identify emerging trends and
support evidence-based decision-
making processes.

Implementation of a literacy
screener for students in grades 1-
3, English and French programs to
provide a district-wide consistent
approach for guiding targeted
instruction and insight for
students who require targeted
intervention.

Leverage successful secondary
literacy practices by identifying
the factors contributing to strong
Grade 10 outcomes for
Indigenous learners and students
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with designations and applying
those practices earlier in
students' educational pathways.

To ensure literacy resources are
readily accessible to educators,
Saanich Schools developed a
centralized online Hub to
support classroom teachers by
providing curated, high-quality
instructional materials and tools
aligned with district literacy
goals.

To address inconsistent access to
high-quality instructional
resources and professional
learning across schools, the goal
of the centralized Hub is to
enhance consistency in
instructional approaches and
foster further collaboration among
educators. The Hub ensures that
all teachers have the tools they
need to strengthen literacy
teaching and learning.

The content shared within the Hub
continues to be updated and
refined each school year based on
staff feedback and student voice.
These revisions ensure that the
materials are responsive to the
goals within our strategic plan,
promoting student success.

Expanded resources to support
Parents/Guardians by launching a
Parent Literacy website, as well as
a monthly Literacy Link newsletter.

Saanich School District remains
committed to continuing to
expand and enrich the Literacy
Resources on the Hub throughout
the coming year.
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Strategic Plan Goal 1: The Saanich School District will improve student literacy across all the curriculum for

all students with a particular focus on early learning

Objective 1.2: We will do this by initiating a Grade 1-9 District Literacy Assessment (DLA)

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

The District Literacy
Assessment (DLA), English and
French programs, was initiated
in the spring of 2022 and is a
tool that is used by grades 1-8
educators since 2023/24.

A grade 9 DLA was developed
and piloted in the 2024/25 and
25/26 school years.

The DLA is designed to align with
current research and Ministry
guidelines. This approach ensures
that literacy developmentis
monitored consistently across
grades 1-9, enabling more
accurate identification of student
needs and timely instructional
interventions.

In the 25/26 school year, to
enhance clarity and accessibility,
two new documents were
developed:

e FAQ: to address common
queries related to assessment of
administration, interpretation,
and instructional use.

e What’s New & Why: to provide a
clear rationale for recent
revisions, linking changes to
research-based practices and
feedback from educators

The district continues to remain
committed to ensuring that
literacy assessments are aligned
with current educational research
and Ministry guidelines.

Adjustment: A new writing
assessment is being designed to
evaluate foundational writing
skills across grade levels. This
tool will support early
identification of writing
challenges and inform targeted
instructional strategies.

Support for Grade 9 District
Literacy Assessment (DLA)

The grade 9 District Literacy
Assessment has not been fully
adopted by all secondary schools
in the district. The recent pilot
marks a significant step toward
strengthening literacy
development and understanding
of skill development. By assessing
foundational and advanced
literacy skills, the DLA provides
insight into students’ readiness for
senior-level coursework. This
process also promotes consistent
assessment practices and helps
educators interpret student
progress through a competency-
based lens.

Stelly’s Secondary has
implemented targeted literacy
support strategies across multiple
curricular areas, aligned with the
adoption of the Grade 9 District
Literacy Assessment (DLA).
Results from this initiative show
significant improvement in
students’ literacy skill
development. In the Fall of 2025
30% of students scored Emerging
on the DLA and 20% were
Proficient. In the Spring of 2026,
the same cohort scored 5%
Emerging and 42% Proficient.

The use of DLA data enabled
educators to identify specific
areas of need and collaboratively

Building on the success of
targeted literacy support at
Stelly’s Secondary, the districtis
committed to sharing effective
practices and expanding the
adoption of the Grade 9 DLA
across all secondary schools.
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The DLA informs instructional
planning and supports strategies
during transitions from middle to
secondary, ensuring students
receive the guidance needed to
succeed.

deliver timely, personalized
interventions to support student
growth.

In addition, the literacy specialist
working alongside teachers in
non-English subject areas
provided collaborative
professional learning. This
approach expanded literacy
strategies beyond traditional
English classrooms, fostering
cross-curricular integration of
literacy instruction and enhancing
overall student learning.

25/26 data analysis of the
Graduation Literacy 10
Assessment shows that Saanich
students' proficiency rate is well
above the provincial average.
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Strategic Plan Goal 1: The Saanich School District will improve student literacy across all the curriculum for

all students with a particular focus on early learning

Objective 1.3: We will do this by addressing equity across the district to ensure all students have access to
comprehensive literacy instruction

Strategy

Area for Growth

Strategy Effectiveness

| Adjustments and Adaptions

In alignment with Objective 1.3 of Strategic Plan 2022-2027, the adoption of a structured literacy approach—outlined in the K-12 Literacy Plan
(Objective 1.1) and supported by the District Literacy Assessment (Objective 1.2)—advances our commitment to equity in student learning. This
Strategy ensures that all students receive high-quality literacy instruction, while those identified as needing additional support benefit from timely,
targeted interventions. The active involvement of English Language Learner (ELL), English Language Support (ELS) teachers & Speech and Language
Pathologists further strengthens this approach, ensuring that students requiring specialized literacy support are prioritized and well-served.

Due to the alignment with Objective 1.1 and 1.2, the Areas for Growth, Strategy Effectiveness and Adjustments and Adaptations have previously been

addressed within this document.

The district has introduced a
non-graded intervention
screener designed to identify
students requiring literacy
support based on skill
development rather than grade-
level expectations thereby
supporting equitable literacy
development.

This approach ensures that all
students, regardless of age or
grade, receive timely, targeted
interventions tailored to their
individual literacy needs. By
focusing on foundational skills
rather than curriculum
benchmarks, the screener
promotes equity in accessing
supports, precision in intervention
planning, and early identification
and response.

Qualitative feedback from
Literacy Intervention Team (LIT)
educators indicated that the
initial version of the screener was
highly effective in identifying
students requiring literacy
support.

The district implemented new
subsets of the non-graded
intervention screeners during the
2025-26 school year. These
updated tools are designed to
further enhance the identification
of students requiring literacy
support by focusing on skill
development. The revised
screeners reflect feedback from
the LIT team, whose qualitative
input during the initial pilot phase
highlighted the effectiveness of
the approach.

Strengthen equitable access to
literacy assessment and
intervention by reducing systemic
barriers, expanding supports for
complex communicators, and
ensuring Indigenous learners and
students with designations can
meaningfully demonstrate their
literacy skills.

English Language Learner (ELL)
and Speech-Language Pathology
(SLP) assessment practices are
being refined to become more
dynamic, culturally responsive,
and reflective of students' diverse
linguistic and cultural
backgrounds, supporting more
equitable identification and
intervention processes.
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Strategic Plan Goal 2: The Saanich School District will engage in practices that support culturally

well.

responsive and barrier-free learning environments for Indigenous students.

Objective 2.1: We will do this by identifying and addressing systemic barriers within our school district and
acknowledging that our current system is, in many ways, not serving Indigenous students

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Hosting events and meetings
in WSANEC communities,
including events such as:

e Ready, Set, Learn (in
TSAWOUT)

e The elementary literacy
showcase (in TSAWOUT)

e Parent-teacher
conferences (in
TSARTLIP, TSAWOUT &
PAUQUACHIN).

Barrier to address: Indigenous
families may face barriers
(transportation or other) to
accessing district initiatives and
personnel.

Community response to
Saanich initiatives has been
excellent. Holding literacy
events and parent-teacher
conferences in community has
resulted in high levels of
participation from WSANEC
families. These events provide
an important foundation for
ongoing trust and relationship-
building.

Continue and ideally expand to
include all four WSANEC
communities and all schools.
Ongoing interactions between
school district personnel and
community members should be
facilitated, particularly when
these meetings take place in
community.

Simplify student registration
for school bus services
making transportation more
accessible for Indigenous
students.

For the 2025-26 school year,
all Nominal Roll students
were automatically and
proactively registered for
transportation services, and
we ensured personalized
communications with each
family.

Barrier to address: Indigenous
student transportation to and from
school.

Some Indigenous families have
experienced difficulties registering
for and accessing school bus
services with the implementation
of our new bus registration
process.

Although we are quick to adjust, we
believe this proactive approach will
mitigate gaps.

Based on initial feedback from
multiple families, there is
appreciation for this approach.

Continue —focus on ongoing
communications and
relationship-building with
Indigenous students and
families to see what strategies
and approaches are successful.
Actions will be adapted
according to families’
responses.

Continue: This includes a focus
on communications with
families and timely,
personalized communication to
any concerns.
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Provide after-school
Homework Club supportina
barrier-free, culturally safe,
and student-centered way at
Elementary, Middle and
Secondary levels. Homework
Club beganin 2021 and is
operated in partnership with
TSAWOUT and TSARTLIP First
Nations.

Our homework clubs are
staffed by Saanich School
District’s Indigenous
Education Department staff
members who are trusted by
Indigenous students and
communities to provide an
inclusive, safe environment
for Indigenous students to
take learning risks.

Barrier to address: Indigenous
student access to academic
support.

With a focus on improving
Indigenous student outcomes, we
recognize that students benefit from
after-school academic support
starting in elementary and
continuing through middle and
secondary.

Homework Club has seen steady
attendance across levels and
while itis not possible to isolate
the precise impact of Homework
Club on students' academic
success and well-being,
feedback from families,
Homework Club staff, and
students has been
overwhelmingly positive.

Continue and Expand: we have
grown this program by
establishing an additional
partnership with TSAWOUT to
support Stelly’s Secondary
students.

Expand: we have also increased
staffing at the elementary level to
support students’ academic and
social needs.

Offer opportunities for
Indigenous students to take
partin both cultural and
sporting activities that they
might not otherwise be able
to participate in.

This initiative is comprised of
two components: district-
level advocacy and
awareness that is facilitated
via a multi-stakeholder ‘anti-
racism in sport’ working
group, as well as targeted
participation in sports and
cultural opportunities at
select schools, such as
Indigenous girls’
basketball,3v3 basketball

Barrier to address: Indigenous
student participation in sport.

Feedback from community
members, non-Indigenous
students, and staff has been
overwhelmingly positive. Girls’
participation in basketball at the
Middle School level went from
zero to 27 girls in 2024-25. Canoe
Club, which takes place in the
community of TSARTLIP, is
comprised of both Indigenous
and non-Indigenous students.
This reduces barriers and
misconceptions —and the
Indigenous students are experts
and role models to non-
Indigenous students.

Expand: The Indigenous
basketball program will be
expanded to both elementary and
secondary levels.

Commitment: District-wide
efforts to continue the’ anti-
racism in sport’ working group will
continue.
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tournament with WSANEC
School Board (WSB)
students, Canoe Club and
co-ed, Indigenous soccer
tournaments with WSB and
Cowichan School District
students.

Additionally, we have
cultivated partnerships with
UVic varsity sports, which
brings not only capacity-
building for our district, but
also breaks down barriers for
Indigenous students by
improving their perceptions
of post-secondary.

SD63 Actioning the 25-26 ESLR Results

11




Strategic Plan Goal 2: The Saanich School District will engage in practices that support culturally

responsive and barrier-free learning environments for Indigenous students.

Objective 2.2: We will do this by increasing support for SENCOTEN language instruction as a key
component to building pathways towards Truth and Reconciliation.

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Postings for SENCOTEN
language instructors are
constant.

Barrier to address: There are
ongoing challenges staffing
SENCOTEN language instruction
programs.

Many SENCOTEN language teachers
are employed by the WSANEC
School Board. We currently have
only one 1.0 FTE SENCOTEN
language teacher, despite on-going
recruitment efforts.

There remains a significant gap
between the level of SENCOTEN
language instruction that we can
offer versus the level that we
think is appropriate. Some
factors are beyond our control,
and thus far, we have not been
able to hire more SENCOTEN
teachers.

Continue to post for SENCOTEN
teachers and continue to seek
creative ways to provide
SENCOTEN language instruction
in schools.

Adjustment: We are exploring
alternative methods of in-class
language delivery. For example,
whether a SENCOTEN language
experts could be presentina
class with a qualified teacher to
support teaching.

District Teacher Lead who
supports with SENCOTEN
technology to build capacity
providing tools and supports
to classroom teachers which
enhances the presence of
SENCOTEN language in their
classrooms.

Barrier: It is difficult for non-
SENCOTEN teachers to know how to
authentically and effectively
incorporate SENCOTEN into their
classrooms.

Feedback from teachers and
students has been very positive.
More SENCOTEN language and
interactive teaching tools can
now be seen in classrooms
across the district.

Discontinue: Funding to support
SENCOTEN technology is no
longer available

Adapt: We will continue to
support SENCOTEN technology
in classrooms through the
Teacher Leader of Curriculum
and Innovation.
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Strategic Plan Goal 2: The Saanich School District will engage in practices that support culturally

responsive and barrier-free learning environments for Indigenous students.

Objective 2.3: We will do this by continuing to infuse Indigenous content and ways of knowing throughout
the curriculum

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Professional development
opportunities are
continually offered to
district staff, including
ongoing cultural
competency training, and
specialized professional
development, including the
April 2025 event that was
held in WSANEC
communities and was
designed to build capacity
among secondary teachers
of English First Peoples.
These initiatives are in
addition to the mandatory
annual Indigenous-focused
professional development
day in September.

Problem of Practice: Teachers and
other staff may feel that it is
challenging to authentically infuse
Indigenous content into their daily
practice. Teachers may lack
confidence in their ability to offer
Indigenous content across
curricular areas.

Despite district-wide efforts,
preliminary Student Learning
Survey data for 2024/25 suggests
about 3in 10 grade four learners
feel they are learning about
Indigenous Peoples and local
First Nations. This number
steadily increases to around 6 in
10 students at the grade 12 level.

Professional development
organizers regularly seek
feedback from staff on
effectiveness of offerings and
adjust programming accordingly.
Survey feedback from district
staff has been positive and
ongoing.

Continue and expand: We will
continue to offer professional
learning opportunities for all staff
including robust programming for
the annual Indigenous-focused
September professional
development day based on
feedback from participants and
effective practice.

Investigate and consider: Further
investigation into the Student
Learning Survey response
differences between the
elementary, middle and
secondary needs to be
considered to ensure we have
equitable access to education
about Indigenous Peoples of
Canada and the local WSANEC
Nation.

The Indigenous Ed
department partnered with
WSANEC community
members to co-create a
secondary course which
would embed WSANEC
knowledge and teachings
that could be shared with
students. The course was
developed in 2024-25 and

Problem of Practice: Indigenous
students and community members
have told us that they do not see
enough programming in schools
that reflects WSANEC knowledge
and identity.

Feedback from WSANEC
community members on the
course development process has
been overwhelmingly positive.
This initiative has resulted not
only in a robust course that will
be taught in our school district
for many years, but it has further
cemented bonds and trust

Implement and expand: This fall,
efforts will focus on building
teacher capacity and
relationships with community.
The course will be piloted at
Stelly’s Secondary and will
commence in the second
semester. Eventually it will be
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completed in Spring 2025. It
is called I,TOTEL,NEW_,E T¥E
A LENENEZ tTE and it
received approval as a Board
Authority Authorized (BAA)
course, as well as approval
from FNESC as a course that
will satisfy the provincial
requirement for an
Indigenous-focused
graduation requirement.

between the school district and
the WSANEC community.

offered in other secondary
schools in the district.

District staff have provided a
variety of new resources to
teachers, including:

e acutting-edge
augmented reality
Territorial Welcome in
SENCOTEN

e adocumentary about the
WSANEC Moons
produced in
collaboration with Live It
Earth that includes a
range of readily available
online resources for
educators

o early literacy kits for
teachers that include
resources from Strong
Nations

e New resources added to
Indigenous Education
Resources website for
staff and families on
district website

Problem of Practice: Educators
need easy access to a variety of
learning resources that they can use
in their classrooms to seamlessly
support the infusion of Indigenous
content into their daily practice.

Feedback from educators on the
new offerings has been well
received and consistently
positive.

Continue - the Indigenous Ed
department has staff whose role
itis to provide guidance,
resources and support to school
staff. We will continue to curate
and produce resources that
support teaching and learning in
the district.
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Strategic Plan Goal 3: The Saanich School District will promote mental health and well-being through

social emotional learning and trauma-informed practice

Objective 3.1: We will do this by teaching social emotional skills through effective use of curricular
resources at school

Strategy Area for Growth Strategy Effectiveness Adjustments and Adaptions
Selected and initiated To build consistency across all Infusing Second Step this coming | Continue: infusion at the K-5
Second Step programming in | grade levels/schools within the year and will look to collect data level
elementary and focusing on district. Research on SEL to report on. )
S . . . Expand: to middle and secondary
utilization and implementation strongly suggests a
implementation in middle comprehensive whole level
and secondary. school/district approach to SEL
programming to reinforce and
scaffold SEL across the
developmental spectrum.
Social Emotional Learning An SEL Champion is a connector, SEL Champions will work The role is intended to support
School Champions will be advocate, learner, and resource alongside colleagues to help and strengthen the work already
selected as representatives person within their school. Guided make SEL visible, practical, and happening in schools, rather than
from each school. by CASEL’s approach to social connected to the everyday work create a separate program or
emotional learning, Champions will | already happeningin schools. significant additional workload.
help build awareness of the five SEL
competencies: self-awareness, self- The engagement may be stronger
management, social awareness, with those schools who have SEL
relationship skills, and responsible as one of their goals.
decision-making.
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Strategic Plan Goal 3: The Saanich School District will promote mental health and well-being through

social emotional learning and trauma-informed practice

Objective 3.2: We will do this by increasing capacity and professional learning for mental-health literacy
and evidence-based, trauma-informed practices

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Professional Development:
Mental Health Capacity Cafe

Provides dedicated time four
times per year for staff leads
providing mental health support
to students in schools for
discussion, learning,
collaboration and information
sharing. This strategy provides a
measure to increase staff
capacity and collaboration
across schools.

Based on several data sources,
this practice provides ongoing
mental health professional
learning to help address the
rapidly changing landscape of
mental health challenges for
young people.

Will continue with some changes
to the structure based on the
recent feedback survey. Will
increase opportunities for case
consultation and professional
growth through monthly
gatherings of the counselling
team This is a significant
increase in meeting frequency to
ensure the counselling teams are
well supported throughout the
year.

Adapt: Consider development of
survey mid-year to seek feedback
and determine adjustments that
may be needed. This allows a
nimble response to current
issues and challenges requiring
support.

Teacher Leader of Mental
Health and Wellness to work
closely with BC Children’s
Hospital practice in developing
a multi-year plan designed to
meet the Strategic Goal.

To help coordinate and support
mental health and wellness,
strategic planning and
implementation. This role
includes assisting in strategic
planning, goal development, and
building staff capacity.

The staff member will begin this
work in the 2025/26 school year
and continue through the
2026/27 school year.

Continue meeting regularly with
BC Children’s Hospital practice
coaches and other district
leaders to support the
implementation of the strategic
goals focused on Mental Health
and Wellness.
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Embed principles of anti-
discrimination through
professional development,
education and dialogue through
an equity, diversity and
inclusion lens.

Multiple data sources indicate a
need for ongoing anti-racism
practice within the district. A
district-wide professional
development day dedicated to
anti-racism work.

A working group was established
to further the work of embedding
anti-discrimination principles
and identify areas to strengthen
through education and dialogue.

In 2024/25, we have supported
the creation of:

e |[BPOC clubs at middle and
secondary

e District IBPOC meetings

e District work with Destine
Lord

e Development of Anti-Racism
Administrative Procedure

Continue: All 2024/25 initiatives

Adapt: Professional development
opportunities to address the
creation of culturally responsive
spaces
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Strategic Plan Goal 3: The Saanich School District will promote mental health and well-being through

social emotional learning and trauma-informed practice

Objective 3.3: We will do this by reducing stigma and barriers to mental health and wellness through
increased staff and community awareness and engagement

Strategy

Area for Growth

Strategy Effectiveness

Adjustments and Adaptions

Enhanced & intentional
partnerships with community
agencies such as:

e Human Nature Counselling
¢ Island Sexual Health
e Saanich Mental Health

To reduce barriers to access (ie
transportation, cost, waitlist).

These partnerships extended into
the summer months providing
students with access to support
during school closure times.

Information known: 6 students
benefitted from access to local
counselling through Human
Nature over the summer months
which was provided in
partnership with the school
district.

Adapt: Refine referral process to
streamline access and reduce
administrative burden.

Implement crossover
programming earlier in the year
to establish familiarity and
relationships and reduce stigma.

Increase connection and
communication to families
through monthly news items for
school newsletters and parent
engagement evenings in
collaboration with our district
parent advisory council
organization, COPACS.

To increase understanding of
mental health and wellness
including increasing accessibility
to supports with the goal of
student well-being.

Feedback received from the
parent engagement session was
positive and indicated a desire
for ongoing scheduled parent
engagement sessions. It also
indicated a gap in information
dissemination as some parents
were not aware of the monthly
newsletter.

Parent Engagement Evening:
Continue — will explore new
themes relevant to parents for
next session to keep information
current.

Newsletter: Under review —
analysis underway to determine
how to best reach families.

Identified barriers through
Student Voice sessions which
revealed barriers to accessing
mental health and wellness
support within schools (middle
and secondary).

To address barriers and improve
student well-being.

In progress

Introduce: Develop strategies to
mitigate the barriers including
options for online bookings
where students can remain
discreet and opportunities for
peer mental health champions to
reduce stigma and support help-
seeking.
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